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At our school we place a strong emphasis on well-being and we believe that everyone has the right to
feel safe, secure and valued when at school. We also understand that different approaches are
needed to suit different ages and stages of development. Our policy and practice is created with the
understanding that behaviour is a manifestation of feelings, emotions and desires and we need to
acknowledge and understand those feelings in order to offer effective support.

This policy, in accordance with guidance and with reference to statutory duties as described in
‘Behaviour and discipline in schools; Advice for head teachers and school staff’ (DFE February
2014) will set out how we aim to:

• promote good behaviour, self-discipline and respect
• prevent bullying
• ensure that children participate effectively in learning
• regulate children’s conduct.

The aims of this policy are

• to communicate our vision in supporting our children and each other.
• to create a place where everyone feels nurtured; staff, parents and children.
• to enable children to learn to self-regulate their desires, feelings and emotions
• for adults to consistently model positive behaviours in their interactions with children and with

each other.
• to encourage consistency of responses.
• to promote self-esteem, self-regulation and positive relationships.
• to ensure that the school's expectations and strategies are widely known, understood and

consistently practiced.
• to ensure that the needs and experience of the child are central in all decision making and planning.
• to encourage the involvement of both home and school in the implementation of this policy.
• to promote good learning behaviours, behaviour for safety and positive relationships.



Our school has a central role in the children's social, moral and emotional development just as it does
in their academic development. All staff have a responsibility to set a good example by modelling
desired behaviour and planning opportunities to develop social and emotional skills. Children bring to
school a wide variety of behaviours based on their experience, differences in home values,
personalities, attitudes and parental approaches. Our interactions are always underpinned by our
shared values and ethos, made clear in our Staff Code of Conduct Policy.

Home School Agreement:

The school will communicate policy and expectations to families and carers. The school invites all
parents and children to sign a ‘Home and School Agreement’ when they start at our school, which
sets out clearly an informal contract for joint expectations.

The role of the adults in school is to:

• consistently model appropriate behaviours.
• create a positive climate with realistic expectations.
• foster a classroom and school community where children feel they belong.
• emphasise the importance of being valued as an individual within the group.
• promote through example: honesty, trust, courage, kindness, compassion, respect, courtesy, risk
taking and positive management of emotions.

• ensure children feel nurtured and families feel listened to and supported.
• provide a caring, engaging and effective learning environment that enables children to experience
appropriate challenge, excitement and success.

• encourage positive relationships based on kindness, empathy, respect and understanding of the
needs of others

* ensure fair treatment for all regardless of age, gender, ethnicity, religious belief, race, ability or
disability.

• show appreciation of the specific skills children use and the different contribution individuals make
to our school.

• give due regard to specific barriers to learning that may have impact on behaviour and plan
accordingly.

• use a restorative approach when children need support to make wise choices.
• respond and behave calmly, maintaining a supportive and positive manner.

Planning to support the individual needs of children is the responsibility of the class teacher in
accordance with the Teacher Standards.

Sections 5 and 7 of the Teachers’ Standards (June 2013)

TS5 Adapt teaching to respond to the strengths and needs of all pupils
• know when and how to differentiate appropriately, using approaches which enable pupils to be
taught effectively
• have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how
best to overcome these
• demonstrate an awareness of the physical, social and intellectual development of children, and
know how to adapt teaching to support pupils’ education at different stages of development
have a clear understanding of the needs of all pupils, including those with special educational
needs; those of high ability; those with English as an additional language; those with disabilities;
and be able to use and evaluate distinctive teaching approaches to engage and support them.



TS7 Manage behaviour effectively to ensure a good and safe learning environment
• have clear rules and routines for behaviour in classrooms, and take responsibility for promoting
good and courteous behaviour both in classrooms and around the school, in accordance with the
school’s behaviour policy

• have high expectations of behaviour, and establish a framework for discipline with a range of
strategies, using praise, sanctions and rewards consistently and fairly

• manage classes effectively, using approaches which are appropriate to pupils’ needs in order to
involve and motivate them

• maintain good relationships with pupils, exercise appropriate authority, and act decisively when
necessary.

Children should be taught appropriate behaviours through:

• their every day interactions with all adults in school.
• the routines of the school/classroom i.e. Being greeted on entering school/ class, assemblies, special
responsibilities and rewards.

• regular PHSE/SEAL themes explored in classes, whole school and year group assemblies.
• exploring and discussing themes that provide challenge and discussing differing responses and views.
• the reading of stories which explore feelings and emotions.
• playing games, role play and drama.
• being given roles of responsibility where children are expected to behave in a positive way.
• individualised plans for specific children to support emotional development and social skills.
• an embedded awareness and appreciation for British Values; democracy, liberty, rule of law, respect,
understanding and tolerance of those of different faiths and beliefs.

• opportunities to discuss issues such as extremism and radicalisation in age appropriate
forms, through our Prevent duty of care.

The Classroom:

Staff must always be warm and welcoming. Classroom management and teaching methods have an
important influence on children's behaviour. The classroom environment gives clear messages to the
children about the extent to which they are valued. Relationships between adults and children,
strategies for encouraging good behaviour, arrangements of furniture, access to resources and
classroom displays all have a bearing on the way children behave.
Classrooms should be organised to develop independence, personal initiative and a sense of belonging.
Furniture should be arranged to provide an environment conducive to effective and independent
learning behaviour, whilst meeting individual’s needs. Materials and resources should be arranged to
aid accessibility and reduce uncertainty and disruption. Displays and marking should help develop
self-esteem through demonstrating the value of every individual's contribution, and overall the
classroom should provide a welcoming environment.
Teaching methods should encourage enthusiasm, enquiry and active participation for all. Lessons
should aim to develop the skills, knowledge and understanding which enable children to learn and play
in co-operation with others. Praise should be used to encourage positive attitudes to learning and
should refer to the 5 R’s, agreed by the children and adopted by School Council - July 2015
(see below).



The 5 R’s of effective learning:

* Responsible
* Resilient
* Resourceful
* Reasoning
* Reflective

When support with behaviour is required the adult should aim to have a discussion with the child
without peers listening; to avoid the child feeling humiliated. Teachers can ask for guidance from the
Nurture Team, SEND Co and Leadership Team at any time.

All around our school:

Rules and procedures should be designed to make clear to the children how they can achieve good
behaviour and should support them in doing so.

• They should be kept to a necessary minimum.
• They should be positively stated, telling the children what to do rather than what not to do
i.e. ‘remember we walk in school’, rather than, “don’t run!’

• They should be consistently applied and encouraged.
• They should promote the idea that every member of the school community has responsibilities and
acts as a role model.

• They should be appropriate to the stage, age and understanding of the children.
• Children should be involved in the review, creation and promotion of any new school rules.

When Things Are Good:

We emphasise and reinforce positive behaviours by noticing and consistently praising appropriate
behaviour. We believe that rewards can have a motivational role, helping children to see that good
behaviour is valued. The commonest reward is praise. We praise our children in the following ways;

In Foundation Stage- through stamps, stickers, WOW wall comments from parents/carers, staff
role play demonstrating positive and negative behaviour, verbal dialogue with parents and carers.

In KS1- through stickers, house points, verbal or written feedback to parents/carers, time spent at
The Patch Community Garden, Rainbow Book and class specific reward schemes.
The Rainbow Book recognises two children from each Y1 and 2 class who have demonstrated excellent
behaviour, effort or achievement during the week. A sticker is awarded in assembly, a certificate is
given and the whole schools hears about and celebrates their achievement. Their photograph is
displayed around school.

In KS2- through house points, stickers, verbal dialogue with parents and carers, merit stickers,
Silver and Gold Awards and class specific reward schemes.
Merits are awarded each week to those children who show excellent behaviour, reliably give their
best efforts, act as a role model for younger children, display kindness, hand in their homework on



time and bring in their appropriate games kit. The teacher makes a judgement at the end of each
week where a merit sticker is awarded, these are displayed on a record card. Each time 10 merit
stickers are awarded, the child will receive a silver award which is presented in Friday’s assembly.
Over the 4 years in KS2, it is hoped that all children will gain 10 silver awards and will receive a gold
award sticker and trophy at the end of year 6.

Children with Special Education Needs may have an individualised reward system, in line with their
MP3 plan. This should be positive, appropriate and shared with staff, children and families.

Star of The Day:

This system positively rewards children’s individual characteristics and talents. One child in each
class from Nursery to Year 6 is selected at random. They are given a badge to recognise their status
and are complimented by staff, their peers and their families in order to raise their self-esteem and
to foster complimentary behaviours in others. Adults around school will notice and comment on their
badge and complement them.

When Things Go Wrong:

We aim to use a restorative approach whereby we support children in understanding the impact of
their behaviours and are offered appropriate support in making amends. We understand that
behaviour is a way of expressing feelings and that these experiences should be understood and
acknowledged and children are offered support to address any unwanted behaviours, for whatever
reason they may occur. As part of the Gr8asUR program, our children are trained in how to manage
conflict in a fair and positive way, using the Star Steps. They wear lanyards with prompt cards to
help them, for example:

* Tell me what happened so I can help………
* What were you thinking about when this happened?
* How are you feeling now?
* Who else might feel worried/upset/hurt?
* How did you feel when this happened to you?
* What can we do to make it better?

Although rewards are central to the encouragement of good behaviour, realistically there are times
when there is a need for consequences. This should help children identify what went wrong and how to
make it better. A consequence repairs harm and teaches children that they are responsible for their
own behaviour. Using consequences also gives a clear support to the school community that negative
behaviour will be challenged but supported so that harm is repaired.

• It must be clear how the consequence is linked to the behaviour i.e. drawing on walls may have a
consequence of cleaning and washing damage.

• It must be made clear what changes in behaviour are required to avoid future consequences and
every opportunity should be given for children to restore positive behaviours.

• Group ‘punishment’ should always be avoided as it is unfair and breeds resentment.
• There should be a clear distinction between minor and major offences.
• Children should understand that the consequence is linked to their behaviour and it is not about

‘personalities’; talk about the harm/behaviour not the child i.e. 'When the stone hit Lucy she felt
hurt and frightened. Let's help her to feel better'.

• Families of all children concerned are informed when more serious consequences are applied, usually
by telephone, as soon as possible.



• If children’s behaviour is so unsafe that it poses a risk to themselves or others the school
has the right to physically intervene, using Norfolk Steps positive handling techniques.
When staff are unsure about the most effective type of consequence they should seek advice from
another colleague, Nurture Team, SendCo, Leadership Team or the Head teachers.
Only those members of staff who have training in Norfolk Steps, Step On and Step Up training
will use these strategies, any other staff will seek support.

The Traffic Light System:

Each classroom has, clearly displayed, a traffic light chart, showing red, amber, green, silver and gold
smbols. Each child begins the day with their name or photo on the green section of the chart. Where
they demonstrate excellent learning behaviour or achievement, they may progress to the silver
section. For extra special achievements, they may further progress onto the gold section. (this may
include achievements made outside school, such as swimming awards, Brownie or Cub badges awarded,
etc.) If behaviour is inappropriate, they child will receive 2 positive reminders, e.g. “I need to see
you looking at me.” Where behaviour continues to be inappropriate after two warnings, their name or
photograph is moved down from the green to the amber section. If it remains there until the next
playtime or lunchtime, they will miss 5 minutes of playtime. All staff offer frequent and supportive
opportunities for children to quickly move back to green, avoiding missing any playtime. Staff will
clearly explain the actions/behaviours they would like to see and positively praise any attempts to
make amends, e.g., “I am watching to see you starting work quickly,” I

f behaviour continues to be inappropriate after a further 2 warnings, the child’s name or photograph
will move to the red section. Again, every effort should be made to encourage the child to work their
way back to amber and ultimately to green. If their name remains on red until the next playtime,
they will miss all of their playtime (KS1) go to the time- out room (KS2) where they will discuss their
behaviour and its impact with a member of staff and other children and decide what can be done to
make amends. After the playtime is missed or time-out is completed, the child’s name is moved back
to green to begin again. This is extremely important in giving a clear message that the misdemeanour
is forgotten and positive behaviour is expected to follow. If a KS2 child is in time-out for 3 times
over a half term period, a phone call will be made by the class teacher, inviting the parents in to
discuss their child’s behaviour and to collectively plan a move towards improving it. This approach is
vital in ensuring consistency and sharing responsibility.

A child should only be moved straight to red on the behaviour chart on a rare occasion. In extreme
circumstances, eg incidents going against our Equalities Policy, violent physical acts or deliberate acts
which cause damage to property, the traffic light system may not be appropriate and time out or a
detention after school may be deemed necessary, in consultation with parents. In Foundation Stage,
where children’s behaviour is inappropriate or likely to cause harm to others, they are taken to an
agreed quiet place to calm down and reflect. In Foundation Stage, children will have access to a
‘Take A Break’ bag containing resources such as an emotions fan, mirror and soft toy. They will
receive adult support to describe and discuss their emotions and behaviour and to decide how to make
amends.

Nurture:

Our Nurture Team works with those children who need support with their emotional or social
development. From a purpose-built base (Starfish) children are supported individually or in small
groups to address issues such as; friendships, bereavement, anxiety, changes in family circumstances,
transition, etc. Support is offered in response to individual need , via a referral system, and is
regularly discussed with the class teacher, parents/carers and the child themselves. Behaviours both



within and outside the classroom are observed, discussed and documented to build up a full picture
and allowing individual needs to be assessed. Support may be offered on an individual, small group or
larger group basis as appropriate.

Our youngest children, whose behaviours or unmet attachment impact on their ability to learn
effectively, are offered a place in our Starfish Nurture class for 4 morning sessions per week. They
are in a very small group by 2 adults and take part in structured, play based activities to develop their
social and emotional skills. Close contact is maintained with families to offer support and advice,
maximising impact. We may also recommend that children access theraputic play sessions, provided
through our SEND cluster. A similar session is offered to KS2 children who are unable to learn
effectively within a structured classroom environment. They will focus on developing co-operation,
turn taking and following simple instructions, gradually extending their levels of concentration and
completing topic based tasks in short sessions. Children will be integrated back into their full
classroom provision when appropriate. Bexhill Profile assessments are carried out for any children
who attend the nurture class, allowing their specific needs to be identified and progress measured.

Bullying:

At our school we regard any type of bullying as totally unacceptable.

We define bullying as deliberate, hurtful behaviour that is repeated and sustained by a child who
has some type of hold over another and where the child being bullied finds it difficult to defend
themselves. We believe that children must be free from bullying in the following areas:
online bullying, prejudice based behaviours including any which relate to SEND, sexual orientation, age
race, religion and belief, gender reassignment and disability. All staff are strongly encouraged to
seek support and advice if they believe bullying is part of or wholly responsible for behaviour issues.
Any concerns or questions should be noted and brought to the attention of the Head teachers and
DSL. Any incidences of bullying are recorded in our equalities log and are discussed with
parents/carers and staff at the earliest opportunity and are carefully monitored.

We are proud to be a part of the Gr8asUR project, which encourages children to stand up, speak out
and support one another in a structured and positive way. Our children are trained in the STAR steps
which support positive self-esteem and celebrate difference. Through stories, songs and role play
themes, they are taught that bullying is wrong and must not be tolerated.

Please see our specific Anti-bullying policy for more details.

Special Educational Needs:

Children with Special Educational Needs may have an MP3 plan which may include support for
behaviour. The process of writing an MP3 plan is the responsibility of the class teacher in
consultation with the SEND Co-ordinator. It is a valuable process as, in thinking very carefully about
the needs of an individual child, practitioners can make small changes to their classroom environment
or routines which may make a real difference. The aim of the plan is to support a child to access
learning and participation in their classroom.
It contains the following:



• A behaviour support plan
• Identification of special interests in and out of school
• Likes and dislikes of the child
• Known triggers that lead to escalation to crisis
• Special plans/adaptations to avoid triggers
• Effective responses to triggers
• Frequent review
• Involvement of any other agencies
• The views of the child
• The role of the family
• Key targets which are shared with the child, staff and family.

All staff who support the child should be aware of the agreed steps and triggers to maintain
consistency of approach. They should also be part of the process of collecting evidence of success
and reviewing targets. If behaviour escalates and there is harm caused to either children, staff or
school property, an incident report form should be completed and discussed with the SEND Co and
Head Teachers. Where behaviour is extreme or prolonged, it will be brought to the attention of the
governing body.

Working in Partnership with Families:

We give high priority to clear communication and a positive partnership with families since we believe
that these are crucial in promoting and maintaining high standards of behaviour. Where the behaviour
of a child is giving cause for concern it is important that all those working with the child are aware of
those concerns and of the steps which are being taken in response. The key professional in this
process of communication is the class teacher who has the initial responsibility for the child’s
welfare. Discussions with families should be held in a private place. If appropriate, the children
themselves should be asked to explain to their parent/carer what the concern may be. Early
identification of concerns should be communicated to the Head teachers, SEND Co, DSL, if
appropriate, and Nurture Team so that strategies can be discussed and agreed before more formal
steps are required. The Parent Support Adviser may be called upon to support parents either at home,
in meetings about their child (FSP) or in accessing external support.

Likewise, it is important that positive behaviour is also reported to families and shared with staff as
we recognise that this has long lasting impact. A positive partnership with families is crucial to
building trust, developing a common approach to behaviour expectations and strategies for dealing
with problems. Parental participation in many aspects of school life is encouraged., such as attending
our half termly drop-in sessions to see children’s work or attending a learning cafe to find out more
about how children learn in school. This participation assists the development of productive
relationships in which families are more likely to engage with if the school requires their support in
dealing with difficult issues of unacceptable behaviour.

This policy was written by Mrs S Brady September 2017
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